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EDU  5632-030/040 or 6632-030/040  
Next StepsSM Summer Prac�cum:  Tier II Reading Interven�on for Advanced Beginners 

(see p. 6-8 for -030 and -040 differen�al requirements) 

Instructor Michele Blake, M.Ed.  
Office 801-265-3951  
Email: Michele.blake@utah.edu 

Schedule & Atendance 
- Loca�on:  Zoom virtual pla�orm.  Please arrange for Zoom access on your main and secondary 

devices. Your trainer will send you a mee�ng number by email to connect.

- Educator Training Dates: Instructors will communicate dates prior to the start of the semester. 
- Clinic Dates: Instructors will communicate dates prior to the start of the semester. 
- Times: To be announced

You must be present for all of 3 days of training, the last 2 days of clinic, and may not miss more than 2 
clinic sessions. No exceptions!  Educators who do not meet these atendance requirements will not receive 
credit for the course.  

You are responsible for sharing contact informa�on with your students’ parents.  If situa�ons arise that will 
cause you to miss a tutoring session, or to be late for a tutoring session, you must inform the UURC Trainer 
and students’ parents as soon as possible.  

Your atendance and follow-through are of the utmost importance because the UURC has recruited 
struggling readers to work with you. If you are absent, they do not receive interven�on.  

Working with Minors:  Your Background Check & Youth Protec�on Training  
You are reminded that you should be a posi�ve role model for minors and conduct yourself in a respec�ul, 
honest, and caring manner. You may not engage in abusive conduct or speech toward a minor or any 
conduct or speech of a sexual nature.   

You are required to provide the UURC with documenta�on of a cleared criminal background check.  You 
may provide this documenta�on via email, land mail, or by bringing it to the office. Educators who do not 
meet this requirement by the course deadline will not be allowed to work with students. START THIS 
PROCESS AS SOON AS POSSIBLE; IT MAY TAKE WEEKS TO COMPLETE!  

a. If you are prac�cing educator, it is likely that you have already completed this process and have a
record of such on the USBE CACTUS system. Visit the following website to view your records and
obtain documenta�on: htps://www.uen.org/cactus/logon.do. If the CACTUS system states that
you do not need a background check at this �me, please provide the UURC with that CACTUS
message, and a copy of your current Utah educator license.

b. If you are a University of Utah student, you should use the USBE Online License System because

https://www.uen.org/cactus/logon.do
https://www.uen.org/cactus/logon.do
sarah
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USBE clearance within the last 3 years is required for all University of Utah educa�on coursework  
(e.g., EDU 1010, admitance to the teacher cer�fica�on programs). Instruc�ons are provided at 
htps://uite.utah.edu/students/background-check/.   

c. If you are neither a prac�cing educator, nor a University of Utah student, you must s�ll provide
documenta�on of clearance from the Utah Bureau of Criminal Iden�fica�on (UBCI). Please check
the following websites for the applica�on and direc�ons to complete this process:
htps://bci.utah.gov/criminal-records/criminal-records-forms/

You must also complete the U of U Youth Protec�on Training prior to working with students. This training 
may be completed on-line: contact youthprotec�on@utah.edu and you will be directed as to how to 
proceed.  

Educators who have not completed these requirements by the first day of clinic will not be allowed to work 
with children and will not receive credit for the course.    

Course Descrip�on and Expecta�ons  
This course is designed to help educators develop theore�cal and prac�cal knowledge of effec�ve, 
research-based assessment and interven�on for struggling readers who are “stuck” between G1-mid and 
G2-end levels. Normally-achieving readers pass through this phase of reading development at expected 
rates, however, many struggling readers in older grades maintain beginning reader behaviors due to 
environmental and/or neurobiological factors.  

The course follows a “prac�cum model” in which educators build a conceptual framework for reading 
development and effec�ve interven�on through an intensive, mentored clinical experience.  The course is 
open to graduate students, undergraduate students, and educators, including, but not limited to: regular 
classroom teachers from any grade level, literacy coaches, paraprofessionals, special educators, 
administrators, and English-Learner (EL) personnel.  

The interven�on model for this course, Next StepsSM, is a compila�on of effec�ve, research-based 
assessment and interven�on techniques, designed for students experiencing reading difficul�es, including 
English Language Learners and students with mild-to moderate learning disabili�es.   

By par�cipa�ng in this prac�cum, educators will extend their knowledge of: reading development, 
phonemic awareness, word iden�fica�on, synthe�c blending, decoding by analogy, basic vowel paterns, 
automa�city, fluency, textual scaffolding, oral language development, building/ac�va�ng background 
knowledge, comprehension instruc�on, mo�va�on, and using curriculum-based assessment for pacing 
instruc�on.  

Most importantly, educators will be expected to use their knowledge of these topics as they provide Next 
StepsSM assessment and interven�on for at least one struggling reader.  Each par�cipant will receive 
coaching, observa�ons, and feedback throughout the prac�cum.     

Textbooks & Materials 
**Required—  

https://uite.utah.edu/students/background-check/
https://uite.utah.edu/students/background-check/
https://bci.utah.gov/criminal-records/criminal-records-forms/
https://bci.utah.gov/criminal-records/criminal-records-forms/
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1. To complete the on-line prac�cum, you must have the following technology available and ready-to-go
on the first day of training:

- reliable internet connec�vity

- main device:  computer with camera & microphone (e.g., pc w/ web cam or laptop/chromebook
with internal camera) Note:  no iPads for main device
- second device:  a document camera (e.g., IPEVO, Inswan, OKIOCAM, Hue) or flexible gooseneck

holder for smart phone or iPad

- access to Zoom on both devices

2. On the first day of training, you must have access to the Next StepsSM Resources (see link below). At
the first training, and therea�er, your trainer will specify which required binder materials you will need
to download and print for you and your student.

• htps://uurc.utah.edu/Educators/Resources.php

3. On the first day of training, you must have a Next StepsSM Word Study Kit. You have two op�ons for
mee�ng this requirement:

• Make your own Word Study Kit.  If you choose to this op�on, you will need to photocopy the
cards on card stock, laminate, cut, and organize them. This process is �me-intensive, so we
suggest you begin ASAP. Go to: htp://www.uurc.utah.edu/Educators/Resources.php and
download the Next StepsSM Word Study Kit. Before you do anything, carefully read the
instruc�ons, and then follow them in sequence. The cost of making your own kit will vary from
$30-$150, depending on where you laminate your materials, so we encourage you to shop
around for the best price.

• Purchase a printed, shrink-wrapped kit with laminated and already cut cardstock from University
Print and Mail Services (see contact info above). Pre-made kits save �me, but you will need to
sort, organize, and place the cards in envelopes BEFORE you atend your first training! Many
tutors purchase a small plas�c container with a handle for easy storage and transport.

The cost of a pre-made kit is approximately $75; final cost is determined by University Prin�ng 
Services.  

4. On the first day of training, you must have:
- a �mer that counts both up & down (many cell phones have this feature)
- 1 black permanent marker (e.g., Sharpie, Accent)
- 1 dry erase marker & eraser
- approx. 8”x11” white board (white paper in a sleeve protector & an old sock are sufficient)
- 1 package 3x5 white unlined index cards

All required materials must be complete and ready to use on the first day of training and every day 
therea�er.  

Recommended – available on-line 

https://uurc.utah.edu/Educators/Resources.php
https://uurc.utah.edu/Educators/Resources.php
http://www.uurc.utah.edu/Educators/Resources.php
http://www.uurc.utah.edu/Educators/Resources.php
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Morris, D.M. (2017).  The Howard Street Tutoring Manual: Teaching at-risk readers in the primary grades. 
New York: Guilford Press.    

Recommended Readings Prior to Beginning Prac�cum: 
Morris, D.  (2017).   Chapter 1/The Tutoring Model 

Recommended Readings During Prac�cum: 
Morris, D.  (2017).   Chapter 2/Assessment 

Chapter 4/Beth:  The Fledgling Reader   
Chapter 5/Kurt:  The Late-First to Second Grade Reader 
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Course Schedule  

Pre-Clinic Training Session 1/Overview/Baseline Assessment Introduc�ons:  UURC staff, par�cipants. 

Discuss value of clinical prac�cum for prac�cing educators: building the conceptual framework that informs 
reading instruc�on and interven�on for struggling readers, including English Learners and students with 
mild-to-moderate learning disabili�es.   

Review expecta�ons: training schedule, tutoring schedule, background check, youth protec�on training, 
word study kit, student or tutor absence, communica�on with UURC supervisor, readings, and criteria for 
earning university credit.     

Note empirical research base for interven�on models (Early StepsSM/Next StepsSM/Higher StepsSM) 
- Reading Research Quarterly, 1999; Elementary School Journal, 1984, 1990; Scientific Studies of Reading,
1996; Journal of Educational Psychology, 2001; Journal of Literacy Research, 2005.

Overview of Next StepsSM Lesson Plan, Tutor Binder, Controlled Text & Next StepsSM Word Study Kit. 

Pre-Clinic Training Session 2 - Interven�on Model   
Lesson Format:  overview, modeling, and guided prac�ce Next StepsSM Lesson: high frequency word bank, 
assisted reading, word study, high frequency word sentence stem, repeated reading for fluency, lesson 
planning.  

Word Iden�fica�on & Phonemic Awareness: synthe�c blending vs. unreliable word iden�fica�on strategies, 
helping students use tapping as a strategy for blending and phonemic segmenta�on, importance of 
building sight vocabulary—especially for high frequency words.  

Theore�cal framework: interven�on models based on empirical evidence explaining delays in reading 
development & components of effec�ve interven�on:  

- assisted reading of controlled text at instruc�onal level
- text structure instruc�on for comprehension
- phonemic awareness instruc�on
- systema�c, explicit, advanced word study at instruc�onal level - oral language and vocabulary
development through text content - fluency work.

Overview of RLA baseline assessment results:  rela�ve importance of print-processing components (i.e., 
accuracy and rate) and comprehension, analysis of specific student abili�es and rela�onship to first lesson 
plan.   

Week 1/Execu�on of the Interven�on Model   
Word Iden�fica�on, Phonemic Awareness & Spelling: closed syllable structure, helping students use 
blending/tapping to move across words, high frequency word bank, short vowel sound cards, mixed short 
vowel rou�nes,   

Assisted Reading, Rereading & Comprehension: echo reading, prosody echo, solo reading, accurate 
fingerpoin�ng within the context of reading development, rate and accuracy checks for moving up a text 
level.  

© University of Utah 4/4/2025 SK 
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Clinic:  each par�cipant has the opportunity to tutor one or more students under the supervision of  
mentors.  Tutoring session is followed by discussion of relevant instruc�onal issues (e.g., pacing, text level, 
sight word development) and opportuni�es for ques�ons, remodeling, and clarifica�on.  

Week 2/Sight Vocabulary, Comprehension  
Word Iden�fica�on, Phonemic awareness & Spelling:  vowel vs. consonants, importance of sight 
vocabulary—especially for high frequency words, short vowel stretch cards, consonant digraphs & blends, 
determining mastery via word study checks, reducing “teacher talk” during rou�nes.   

Assisted Reading, Rereading & Comprehension: handling oral reading errors “on the run,”, accurate 
fingerpoin�ng in text, factual and inferen�al comprehension work, repeated readings to build accuracy and 
rate, repe��on of high u�lity vocabulary in word study for ELLs.  

Clinic:  each par�cipant has the opportunity to tutor one or more students under the supervision of 
mentors.  Tutoring session is followed by discussion of relevant instruc�onal issues (e.g., pacing, text level, 
sight word development) and opportuni�es for ques�ons, remodeling, and clarifica�on.  

Week 3/Vowels, Comprehension, Vocabulary  
Assessment: overview of the Flash word recogni�on automa�city instrument with aten�on to the 
difference between �med and un�med data.   

Word Iden�fica�on, Phonemic awareness & Spelling:  fully analyzing troublesome high frequency words 
coupled with 2-2-2, Make & Break, determining mastery via word study checks, transi�on from mixed short 
vowel protocols to core vowel patern protocols, focus on vowel paterns and rela�onship to vowel sounds.  

Assisted Reading, Rereading & Comprehension: word study to text level correspondence, rereading books 
from current and previous levels when indicated, impact of narra�ve and informa�onal text structure on 
comprehension instruc�on, modeling full sentence replies, use of developmental prompts for unfamiliar 
words in text.  

Clinic:  each par�cipant has the opportunity to tutor one or more students under the supervision of 
mentors.  Tutoring session is followed by discussion of relevant instruc�onal issues (e.g., pacing, text level, 
sight word development) and opportuni�es for ques�ons, remodeling, and clarifica�on.  

Week 4/End of Clinic Assessments  
Assessment: par�cipants will use the RLA and the Flash Instrument to re-assess students in oral reading 
accuracy, rate, comprehension and word recogni�on automa�city (�med and un�med), scoring and 
interpre�ng assessments, tutors complete student re-evalua�on for parents re: student progress.  

Assisted Reading, Rereading & Comprehension: role of “teacher talk” during text reading, overview of 
assisted reading and rereading protocols for small groups.   
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Clinic:  each par�cipant has the opportunity to tutor one or more students under the supervision of 
mentors.  Tutoring session is followed by discussion of relevant instruc�onal issues (e.g., pacing, text level, 
sight word development) and opportuni�es for ques�ons, remodeling, and clarifica�on.  

Exit Documenta�on: (e.g., new lesson plan, book log, word study log, etc.). 

UNIVERSITY CREDIT REQUIREMENTS & CRITERIA 

Americans with Disabili�es Act (ADA)   
The University of Utah seeks to provide equal access to its programs, services and ac�vi�es for people with 
disabili�es. If you will need accommoda�ons in this class, reasonable prior no�ce needs to be given to the 
Center for Disability Services, 162 Union Building, htp://www.sa.utah.edu/ds, 581-5020 (V/TDD). CDS will 
work with us to make arrangements for accommoda�ons. All writen informa�on in this course can be 
made available in an alterna�ve format with prior no�fica�on to the Center for Disability Services. If you 
have already established accommoda�ons with CDS, please provide me with this informa�on as soon as 
possible and no later than the first week of class, so that I can provide a suppor�ve learning environment.    

Atendance & Requirements  
The University expects regular atendance at all class mee�ngs. Instructors must communicate any 
par�cular atendance requirements of the course to students in wri�ng on or before the first-class mee�ng. 
Students are responsible for acquain�ng themselves with and sa�sfying the en�re range of academic 
objec�ves and requirements as defined by the instructor.  PPM/Policy6 - 100III--O  

Academic Honesty  
It is required that you are aware of the University of Utah policies as you will be held accountable to  
University of Utah standards. Please read the University of Utah Code of Student Rights and 
Responsibilities, htp://www.admin.utah.edu/ppmanual/8/8-10.html which states in part, "In order to 
ensure that the highest standards of academic conduct are promoted and supported at the University, 
students must adhere to generally accepted standards of academic honesty, including but not limited to 
refraining from chea�ng, plagiarizing, research misconduct, misrepresen�ng one's work, and/or 
inappropriately collabora�ng."    

English Learners  
If you are an English language learner, please be aware of several resources on campus that will support 
you with your language and wri�ng development. These resources include: the Wri�ng Center  
(htp://wri�ngcenter.utah.edu/);theWri�ngProgram (htp://wri�ng--
program.utah.edu/);theEnglishLanguageIns�tute (htp://con�nue.utah.edu/eli/). Please let me know if there 
is any addi�onal support you would like to discuss for this class. 

Safety  
The University of Utah values the safety of all campus community members. To report suspicious ac�vity, 
call campus police at801-585-COPS (801-585-2677). You will receive important emergency alerts and safety 
messages regarding campus safety via text message. For more informa�on regarding safety and to view 
available training resources, including helpful videos, visit safeu.utah.edu.  

http://www.sa.utah.edu/ds
http://www.sa.utah.edu/ds
http://www.admin.utah.edu/ppmanual/8/8-10.html
http://www.admin.utah.edu/ppmanual/8/8-10.html
http://www.admin.utah.edu/ppmanual/8/8-10.html
http://writingcenter.utah.edu/);theWritingProgram
http://writingcenter.utah.edu/);theWritingProgram
http://writingcenter.utah.edu/);theWritingProgram
http://continue.utah.edu/eli/
http://continue.utah.edu/eli/
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Future Impact 
- use your prac�cum experience to develop an enhanced conceptual framework for how reading

develops and how instruc�on can lead that development, a.k.a. think about the students in your
future classrooms

- remember that even two dozen tutoring sessions can make a significant difference in a student’s
reading ability and YOU can be the person who makes that difference for the child YOU tutor at the
UURC

Professionalism  
All par�cipants are reminded that they are guests at the UURC and are asked to conduct themselves in a 
professional manner.  Professionalism for this UURC prac�cum includes, but is not limited to:  

- punctuality
- displaying evolving a�tudes toward teaching & learning that are suppor�ve of all students and

communi�es
- refraining from abusive conduct toward a student or any conduct of a sexual nature -

demonstra�ng an openness to feedback and using such to improve performance 
- seeking advice when needed
- exchanging contact informa�on with UURC supervisor (i.e., cell and/or home phone, email

address)
- communica�ng with UURC supervisor regarding any poten�al conflicts with the schedule
- if absence results in a missed session, consult with UURC supervisor to arrange a make-up session
- maintaining academic honesty htp://www.admin.utah.edu/ppmanual/8/8-10.html
- maintaining “Fitness to Teach” criteria (see htp://uite.utah.edu/_documents/www-ed-

utahedu/programs/Fitness%20to%20Teach%20Final.pdf

Significant and/or repeated failure to maintain professionalism may result in removal of the pre-service 
educator from the prac�cum and ‘no credit/failing grade’ for the course.  

Course Credit Criteria (EDU 5632/6632-030) Tutoring 
Execu�on :   
Tutoring during the prac�cum will earn Sa�sfactory-strong, Moderate-less as UURC staff conduct 
formal and informal observa�ons as needed.   

The criteria are as follows:   
Sa�sfactory-Strong, 100% = Sa�sfactory to strong tutoring execu�on for most of the prac�cum. 
Sa�sfactory to strong ability to analyze and respond to student performance. Sa�sfactory to strong 
prepara�on and management of tutoring materials. Sa�sfactory to strong ability to integrate 
trainer feedback into tutoring performance. Sa�sfactory to strong contribu�on to training and 
debriefing sessions.   

Moderate-less, 70% = Moderate-less than sa�sfactory tutoring execu�on for most of prac�cum.  
Moderate-less than sa�sfactory ability to analyze and respond to student performance. Moderate-
less than sa�sfactory prepara�on and management of tutoring materials. Moderateless than 
sa�sfactory ability to integrate trainer feedback into tutoring performance. Moderateless than 
sa�sfactory contribu�on to training and debriefing sessions. It is important to note that failure to 
meet a majority of the criteria listed above under 100% cons�tutes grounds for a score of 70%.  

https://www.umail.utah.edu/owa/redir.aspx?SURL=7Mj-xgjJprW-8_KDoihWGZU8QkpgPuZ5ejhyXDEDdfWoIO8poJfSCGgAdAB0AHAAOgAvAC8AdwB3AHcALgBhAGQAbQBpAG4ALgB1AHQAYQBoAC4AZQBkAHUALwBwAHAAbQBhAG4AdQBhAGwALwA4AC8AOAAtADEAMAAuAGgAdABtAGwA&URL=http%3a%2f%2fwww.admin.utah.edu%2fppmanual%2f8%2f8-10.html
https://www.umail.utah.edu/owa/redir.aspx?SURL=7Mj-xgjJprW-8_KDoihWGZU8QkpgPuZ5ejhyXDEDdfWoIO8poJfSCGgAdAB0AHAAOgAvAC8AdwB3AHcALgBhAGQAbQBpAG4ALgB1AHQAYQBoAC4AZQBkAHUALwBwAHAAbQBhAG4AdQBhAGwALwA4AC8AOAAtADEAMAAuAGgAdABtAGwA&URL=http%3a%2f%2fwww.admin.utah.edu%2fppmanual%2f8%2f8-10.html
http://uite.utah.edu/_documents/www-ed-utah-edu/programs/Fitness%20to%20Teach%20Final.pdf
http://uite.utah.edu/_documents/www-ed-utah-edu/programs/Fitness%20to%20Teach%20Final.pdf
http://uite.utah.edu/_documents/www-ed-utah-edu/programs/Fitness%20to%20Teach%20Final.pdf
http://uite.utah.edu/_documents/www-ed-utah-edu/programs/Fitness%20to%20Teach%20Final.pdf
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It is important to note that failure to meet a majority of the criteria listed above under 100% 
cons�tutes grounds for a score of 70%.  

To determine if this 3 credit, leter-graded course applies to your school district salary schedule or 
to your university educa�on program, you must consult the appropriate district and/or university 
advisors.   

To earn credit, par�cipants must sa�sfactorily meet the following criteria: 
• atendance requirements
• provide current, cleared background check and youth protec�on training documenta�on
• sa�sfactorily tutor student(s) or observe as directed, including implementa�on of

feedback
• earn a combined grade of .7 or beter on tutoring execu�on and writen case study
• conduct assessments as directed
• par�cipate in debrief/discussion of student progress
• maintain professionalism as described above throughout prac�cum

Par�cipants who fail to meet one or more criteria will not receive course credit. 

Leter Grade Course Criteria (EDU 5632/6632-040)  
To earn leter-grade credit for the course, par�cipants must sa�sfactorily meet each criterion 
outlined below.  

• atendance requirements
• provide current, cleared background check and youth protec�on training documenta�on
• sa�sfactorily tutor student(s) or observe as directed, including implementa�on of

feedback
• earn a combined grade of .7 or beter on tutoring execu�on and writen case study
• conduct assessments as directed
• par�cipate in debrief/discussion of student progress
• maintain professionalism as described above throughout prac�cum
• earn a grade of .7 or beter on Interven�on Implementa�on and Writen Case Study

Par�cipants who register for leter-grade university credit must complete a writen assignment, in 
addi�on to other prac�cum requirements.  

Writen Case Study: Your Next StepsSM student will be the subject for a writen case study.  The 
case study should include:   

1. Summary and analysis of each student’s founda�on for reading success at baseline. This
is more than simply “repor�ng the data.”
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a. Describe student’s baseline performance in founda�onal reading skills (leter
name/sound knowledge, developmental spelling including phonemic
awareness, oral reading rate/accuracy/comprehension (if applicable).

b. Discuss their performance in rela�on to chronological grade level
expecta�ons.

c. Are they at risk for reading difficul�es? Why?
2. Summary and analysis of the interven�on. Describe the interven�on you provided

component (rereading for fluency, word study, wri�ng for sounds, assisted reading)
including:

a. Descrip�on of tasks in the component.
b. Explain purpose of component.
c. Student response to the instruc�on including:

• Did any component seem to offer more difficulty or ease than
others? Why?

• What, if any, adjustments did you make in the interven�on?
3. Summary and analysis of each student’s reading performance at postest. A�er

administering the postest and analyzing the data,
a. Describe each student’s reading performance at the close of the

interven�on.
b. Discuss each student’s postest scores in leter name/sound knowledge, oral

reading, word recogni�on and spelling in rela�on to chronological grade level
expecta�ons.

c. If indicated, make specific recommenda�ons for future
instruc�on/interven�on.

4. Summary and analysis of teaching prac�ces.
a. What have you learned about reading development and

instruc�on/interven�on from your prac�cum experience?
b. How has this learning informed your prac�ce? Provide specific examples.

Your case study is due by 5pm, 2 weeks a�er the final day of your prac�cum. Please submit your 
case study by email to kelly.patrick@utah.edu. Dr. Patrick will evaluate your paper using the rubric 
above and respond to you with a paper grade and a final grade that will be entered with the U of 
U Registrar.  

If you miss the deadline for paper submission, you will receive an “I” signifying “incomplete.” A�er 
1 year, the “I” will convert to an “E,” – a final grade of “no credit.”  

Be aware that your grade may not post with the registrar un�l the semester following your paper 
submission. We cannot make “special arrangements” to post individual grades early— regardless of 
the reason.  

Please keep a copy of your case study on file or hard drive un�l you receive your final grade. 
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Course grade = 25% case study grade and 75% prac�cum grade. 

The criteria for grading are as follows:   
93-100% (28-30 points earned) = Excep�onally strong summary and analysis of baseline results,
interven�on, and postest results. Excep�onal analysis of prac�cum’s impact on own teaching.
Superior academic wri�ng style. No mechanical errors.

73-92%  (22-27 points earned)  = Sa�sfactory summary and analysis of baseline results,
interven�on, and postest results. Sa�sfactory analysis of prac�cum’s impact on own teaching.
Sa�sfactory academic wri�ng style. Very few, if any, mechanical errors.

60-72% (18-21 points earned)  = Less than sa�sfactory summary and analysis of baseline results,
interven�on, and postest results. Less than sa�sfactory analysis of prac�cum’s impact on own
teaching. Flawed academic wri�ng style. Numerous mechanical errors. It is important to note that
failure to meet any criterion cons�tutes grounds for an assignment to earn a lower score. For
example, a case report that is sa�sfactory in mee�ng the first three criteria but evidences
numerous mechanical errors may earn “Not Passing.”

IT IS RECOMMENDED THAT YOU RUN YOUR CASE STUDY THROUGH A WRITING ASSISTANCE APP 
(E.G., GRAMMARLY) PRIOR TO SUBMISSION.  

Case Study Grading Conversions: 
93-100% (28-30 points earned)
73-92%  (22-27 points earned)
60-72% (18-21 points earned)
Not Passing = below 60% (0-17 points)

© University of Utah 4/4/2025 SK 
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Case Study Rubric 

APA Guidelines 
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